You Can Teach ESL in the Garden! 

Lesson Plan for Facilitators

Note to facilitators: The following lesson plan is in two parts, allowing you to deliver the workshop in two, two-hour “chunks” or on one four-hour (or longer) session. The facilitators guide (FG) and and participant's workbook (PG) have the same page numbers, and the lesson materials and activities are meant to follow the workbook.

Part 1

Time to deliver: 2 hours

Audience: School and community garden coordinators, volunteers in gardens who want to teach ESL

Objectives: At the end of this part of the workshop, participants will be able to explain the benefits of teaching ESL in a community or school garden environment, describe some of the ways languages can be learned, and list some challenges and opportunities that may be encountered when teaching in a garden.

	Materials:

Participant's workshop book

Facilitator's workshop book and lesson plan

Garden-model picture/felt board with felt elements (see FG)

blank index or other cards

Double-sided tape


	Handouts (pdf format):

learning examples.pdf, models of pedagogy, feedback form

Articles (may be included in workshop book): 

Awriting center without walls, Intercultural community gardens, Language and culture immersion programs, OSU vegetable gardening guide


Note about the lesson plan: time in lesson plan is from a time of “0:00”. You may want to adapt it based on your experience or to match clock time (so that if your workshop starts at 9:00, the lesson plan time “0:45” would actually be “9:45). Likewise, you may want to adapt the activities based on the number or personalities of participants.

Abbreviations: PG=Participant's Guide, P=Participant, FG=Facilitator's Guide, F=Facilitator

	Lesson phase or Workbook Section
	Time
	PG page numbers, topics
	Activity Description
	Materials
	Notes / Rationale

	Warm-up, overview
	0:00-

0:10
	PG 1-3
	F hands out PG as Ps come into class, invites them to look through the guide. 

As class starts, F asks Ps to fill out KWL chart.  

When most Ps seem to be done, F tosses a ball, asking Ps to say their name and one thing they wrote in the KWL chart (“my name is Nancy, and I want to know how I can teach grammar in the garden”). Optionally, a second round with affiliation and another part of the KWL chart (and more) can be done.
	ball or other object
	Use another warm up or icebreaker in addition if you'd like

	Overview
	0:10-

0:15
	What you will learn, What materials you will get, What won't be covered

Agenda for the day
	F tells Ps they will return to the KWL form later, explains that the workshop will follow the workbook, points out workshop objectives.
	
	

	Learning Language
	0:15-

0:25
	PG 4: Personal experiences with language learning 
	F asks Ps to close their eyes and think of a time when they learned a language. F reads text at the top of page 4. 

Ps open their eyes, in small groups or whole class tell the stories of learning a language.

F leads class is making generalizations about learning a language, which Ps can write on PG 4.
	
	Not all Ps will have learned another language, and they can include their beliefs and assumptions in the form. 

	Learning Language
	0:25-

0:35
	PG 5: reasons for teaching ESL
	Class divides in two or in small groups, each group brainstorms one of the sides of the “seesaw”. Class comes back together and shares. Ps can fill out both sides.
	
	

	Learning Language


	0:35-

0:45
	PG 6: First versus second


	Divide Ps, ask small groups to think about one or more rows in table on PG 6.

Groups report back, share/add to results
	
	Make sure at least the information in the FG is covered. P's can also add their own categories of differences.

	Learning Language
	0:45-0:55
	PG 6: Research and theories about language learning
	Each P gets one or two slips of paper with a statement about learning. F may explain that these statements come from schools of thought like social constructivism, behaviorism, and so on. F spreads activity slips on table, Ps work together to  match activities with theories.
	Learning Theory statements and activities examples (different colors of paper for each, cut into squares)
	Link lesson activities to beliefs about how people learn.

	Learning language
	0:50-1:00
	PG 6: Identifying learning theories that will form the basis of teaching
	Ps create a “group theory”: each P  who wants to  makes a statement about language learning, writes on card. Cards are placed in the “soil” part of the picture on felt board
	blank cards and double-sided tape or post-its, picture/felt board 
	Ps start to create the “picture” of ESL in the Garden

	Considering Teaching
	1:00-1:20
	PG 7: Pedagogical models
	Divide Ps in 3 groups, assign one picture to each, have them answer the questions together and then share. 
	Large printout of pedagogical methods image
	Make sure most points are covered about each model, stress that a flower can't exist without roots and that the leaves produce food for the plant – there may be a place for each kind of teaching

	Learning and teaching in the garden
	1:20-1:35
	PG 8: The garden as classroom

 Environment: what is it like?

· shared/communal

· transient populations

· usually some institutional structure

outdoors – seasonal/semi-predictable
	Ps divide into two or four groups, discuss and answer 1 or 2 questions on PG 8. Group reassembles and shares.

Ps create statements describing garden, stick in “sky” part of picture

F explains that the spaces are different, but each has characteristics that contribute to learning, and they both share some important characteristics too.
	Cards for participants to create statements about the garden environment
	Make sure most of the similarities and differences in the FG are mentioned

	Learning and teaching in the garden
	1:35-1:45
	PG 9: Shared and unique characteristics of classrooms and gardens
	Ps individually do matching on PG 9 (F may have to explain/model one or two).

When Ps are done,  F asks what characteristics are exclusive to the classroom, which ones are unique to the garden, and what is shared.

When all ideas are exhausted, F places seed in soil with sign that says “seed: opportunity”
	felt “seed” for picture, card for felt board that says “seed: opportunity”
	Make sure the listed opportunities are included

	Wrap up
	145-1:55
	Review of part 1

language learning

thinking about gardens

teaching a language in the garden

a visual model-the garden picture

Preview of part 2

More language teaching

creating lesson plans

practical considerations for garden lessons

practice

resources and examples


	Review created components in picture. Replace environment factors with sun in sky that says “garden environment”, language learning cards with one card that says “soil: language learning”.

F introduces watering can for picture, asks what it might be for. Elicit “creativity” or something like it, explain that the next section will be about applying creativity to what we know/have discovered.  F asks Ps to revisit KWL chart, fill it out. End of session.
	felt or paper sun card for felt board that says “garden environment”, card for felt board that says “language learning”

watering can picture or felt cutout, KWL chart
	


Part one contingency:

Add time: start on PG 10, practical considerations for teaching in the garden. Explain mind mapping: put related ideas in circles, draw lines to connect. Ps can work on one big poster version of mind map, and add to it with colored pencils or pens, create their own version. Reduce Time: explain the idea of mind mapping, make poster-sized version of drawing on PG10 available during break and part 2. F asks Ps to get ideas about how to solve any problems they see on the mind map, or just discuss it at the break.

End of part one – lesson plan for part two starts on the next page

Part Two Lesson Plan – Part two may occur on the same day or on another day

Time to deliver: 2 hours

Audience: School and community garden coordinators, volunteers in gardens who want to teach ESL

Objectives: At the end of this part of the workshop, participants will be able to describe different learning styles and strategies and how they might be applied to garden language teaching, and create lesson or activity plans for ESL in the Garden lessons.

	Materials:

Participant's workshop book

Facilitator's workshop book and lesson plan

Garden-model picture/felt board with felt elements (see FG)

blank index or other cards

Double-sided tape


	Handouts (pdf format):

learning examples.pdf, models of pedagogy, feedback form

Articles (may be included in workshop book): 

Awriting center without walls, Intercultural community gardens, Language and culture immersion programs, OSU vegetable gardening guide


Note about the lesson plan: time in lesson plan is from a time of “0:00”. You may want to adapt it based on your experience or to match clock time (so that if your workshop starts at 9:00, the lesson plan time “0:45” would actually be “9:45). Likewise, you may want to adapt the activities based on the number or personalities of participants.

Abbreviations: PG=Participant's Guide, P=Participant, FG=Facilitator's Guide, F=Facilitator

	Lesson phase or Workbook Section
	Time
	Participants' guide page numbers, topics
	Activity Description
	Materials
	Notes / Rationale

	Warm-up
	0:00-0:10
	Warm-up Activity: Communicating without speaking
	Ps work in pairs. F explains that Ps will share something personal about their lives without using any words – for example pantomiming water skiing, pointing to ring to say they are married, acting out heights of children. Partners are not allowed to verbally ask for confirmation. After each P has “explained”, Ps “introduce” their partner to the class verbally and check to see how well they understood.
	
	This gets Ps thinking about the challenges and possibilities of nonverbal communication, helps them learn about each other, and let's Ps have some fun.

	Understanding Learners
	0:10-0:15
	PG 12: who is the learner?
	Group brainstorm ideas for what we might want to know about the learner – Ps can fill out questions on picture if they want
	
	Optionally, F can ask Ps how they would ask a non-English speaker 

	Introduction
	0:15-0:20
	Agenda for the day
	F explains that this day will focus on the learner:  skills, activities, and lesson planning. F asks Ps if there are any new questions they have thought of since they filled out the KWL chart.
	
	Revisiting information on the KWL chart may help Ps guide F's handling of  the second part of the workshop

	Focusing on skills
	0:20-0:40
	PG 13: Learning styles and strategies 
	Depending on the size and character of the group, EITHER:

Ps divide in 2 groups, both do kinesthetic – come up with one garden-y activity that would speak to that learning style

or 

P's divide into 3 groups, each one demonstrating one  garden-y activity that would speak to that learning style

Repeat with learning strategies.

F asks why styles and strategies might be a good thing to keep in mind, especially in the garden.

F asks if this is the kind of question we can ask a learner
	
	Smaller or more talkative groups might benefit more from the first version of the activity – if there is plenty of time or a lot of Ps, having groups each cover a learning style or strategy might work best.

	Focusing on skills
	0:40-0:45
	PG 14: Affective Filter
	F explains the affective filter, possibly referring to language learning stories or something that happened in the class earlier. 

Group brainstorms ways to help learners relax and have fun.
	
	Include a discussion of what adults vs kids might think is “fun”

	Focusing on skills
	0:45-0:50
	PG 14: Best teaching practices
	F points out list of techniques in workbook and in language and culture learning guide (in appendix). 


	
	The language and culture handbook has some very nice techniques on P 3

	Focusing on skills
	0:45-0:50
	PG 15: Language Skills
	What are the language skills?

Matching – individually

F elicits:

What activities in used multiple skills?

What activities do you think you might use?

What activity are we doing right now? (matching, group discussion, teacher centered). 

F points out different types of activities on PG 16 (also found in language and culture learning guide)


	
	For P's to become self-aware as learners and think about the different approaches to learning material

	Planning activities and lessons
	0:50 - 1:00
	PG 17: Word cloud
	Ps underline the most interesting topics in the cloud, add their own


	
	Suggest a few additional topics, like folk tales or idioms

	Planning activities and lessons
	1:00-1:10
	PG 18: traditional lesson plans
	F asks P what components there are and why they might be there

F asks Ps whether a lesson plan like this would work in the garden – why or why not?


	
	Focus on the order of activities in the traditional lesson plan as well as the other information on the plan. 

	Planning activities and lessons
	1:10-1:15
	PG 20: Activity plan format
	F explains alternative format of activity plan, asks Ps to describe how it is different form a lesson plan
	
	Activity plan is a very flexible component of what could be a lesson plan. 

	Planning activities and lessons
	1:15-1:35
	PG 21-23: activity troubleshooting
	Ps divide into 3 groups, each takes an example activity plan. 3 tasks: check off “things to consider/remember” at the bottom (what characteristics does the plan have?), the general value of the topic, and how practical the lesson would be (and why)
	
	F may want to write 3 tasks on a board or poster to remind Ps what their task is

	Planning activities and lessons
	1:35-1:50
	PG 18 and 20: build your own lesson or activity
	Ps have 10 minutes to complete a lesson plan outline or activity plan, then pair up and explain to a partner.

Activities can be planned around word cloud (PG ) or skill problems (PG 26-30) or something different
	
	To practice and exchange feedback and ideas

	Wrap up
	1:50-2:00
	Overview of workshop, discussion, evaluation, next steps


	Finish plant model on felt board:

 amendment: teaching skills

leaves: lessons, practice

Stem and flower: English Language Learner in the garden!

fill out KWL chart, 

fill out evaluation 
	felt picture pieces, paper pictures, or drawing in-progress. 
	Review, get feedback, prepare Ps to think about the rest of the workshop


Part two contingency:

Add  time: extend either activity critique (PG 21-23) or activity planning time. Refer to “resources” section for examples of skill-teaching opportunities (with comics). Divide class into pairs, each pair “diagnoses” and finds an activity to solve problem. Reduce time: Have Ps (still in groups) troubleshoot the same activity plan (PG 21-23) to shorten discussion.

Lesson Plan: page 8 
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